
Conspicuous 
Cashew
Inclusive Learning Material 
for Secondary Level   / India



2

Conspicuous

Imprint

Conspicuous Cashew – Inclusive 
Learning Material for Secondary Level,
India 
 
Project leader and Concept:  
Katarina Roncevic (bezev/ESD Expert 
Net)
Concept Content and  
lesson/teaching design:  
Dr. Thomas Hoffmann (ESD Expert Net)

Publisher
ENGAGEMENT GLOBAL gGmbH
Service für Entwicklungsinitiativen
Tulpenfeld 7
D-53113 Bonn
Tel: +49 228 20 717-0
Fax: +49 228 20 717-150
info@engagement-global.
www.engagement-global.de

Cooperation Partner
Behinderung und  
Entwicklungszusammenarbeit e.V.  
(bezev)
Altenessener Str. 394-398
D-45329 Essen
www.bezev.de

Adaptions:
Sujeet Kumar Dongre,  Katharina Merz, 
Dr. C.J. Vlachos, Stefy Gracias,  
Benedicta Miranda, Norma A. Martins, 
Rajeswari Namagiri Gorana,  
Dr. Erach Bharucha, Shivam Trivedi

Symbol | Abbreviations | Meaning

WS Worksheet

CC Cognition and Complexity

VP Vision and Perception

D/HoH Deaf and Hard-of-hearing

Additional Task

DVD

MB Material Box

 Text file

 Picture/s

 Picture- or Text Cards

Diagram

Audio file

Video file

Map

 Material

Proofreader: Kim Ward
Audios: Thamsanqa Nkosi,
Lindiwe Skhosana
Support: Anja Kaschek
Valentyna Stokoz
Editorial: Katarina Roncevic

Editon: 500
December 2017

Design: Christian Bauer,  
studiofuergestaltung.net
Photos: © Dr. Thomas Hoffmann,
if not mentioned differently
Print: Druckerei Nolte, Iserlohn
Paper: 100% Recycling (Blauer Engel)

Coordinated by 

In Cooperation with

With funding from the



3

Foreword

Cashew, A Global Learning Challenge – Inclusive Learning Material for Class 9 and 10 is 
a resource where we combine inclusive learning with ‘Educati on for Sustainable Devel-
opment’ (ESD). At a fi rst glance, this looks like a resource about Cashew! It is, however, a 
resource for learning through Cashew – botany, history, politi cs, culti vati on, world trade, 
fair trade and climate. It is learning that is created in the intersecti on of the cashew and 
environment, social, economic, politi cal and cultural aspects of the four countries of India, 
Germany, Mexico and South Africa, in a way that allows all learners – regardless of gen-
der, religion, culture, language, disability and / or social and economic conditi ons to learn 
about global connecti ons, to get involved in global questi ons, and thereby become acti ve 
themselves.

Can something as ambiti ous as global relati onships be explored through these inter-
secti ons with such a small and extraordinary delicacy, as the cashew? We could. The four 
countries show diff erent but special foci on cashew: India is one of the world´s biggest 
producer; Germany, a main consumer; Mexico hosts natural resource of cashew trees in 
its South, produces and imports due to an increasing demand; and South Africa is trying 
to jump on to the economic success story of cashew. These complex realiti es open up the 
chance to strengthen learners´ systemic competencies in the frame of ESD.

In India, the Right to Educati on Act 2009 ensures educati on to all children irrespec-
ti ve of their caste, class, gender, religion, ability, and so on. This stands as a testi mony to 
build an inclusive society. Educati onal policies of the country are inclusive and initi ati ves 
like this add to realising it in spirit. In general, and in the context of inclusivity, educati on 
must be joyful and support ALL children in their learning endeavour. Content and meth-
odology adopted by schools are crucial to achieve inclusivity.  What is the way to focus on 
content and methodology? Bearing it in mind, this inclusive ESD material on Cashew has 
been designed. 

Firstly, the questi on that had to be answered by the project team was, “will learning 
with cashew interest and be welcoming to the students?” Cashew being a familiar kernel 
across the country, and parti cularly in Goa, generated a confi dence that it will evoke inter-
est in the young learner.

Second aspect that matt ered was if learning would result in a sense of achievement. 
Cashew it’s morphology, ecology, socio-economic and cultural aspects do not fi gure prom-
inently in the curriculum. Learning about cashew could provide the scope to develop a 
sense of pride among children. 

For the project team, as ESD practi ti oners, it matt ered if environmental, social, eco-
nomical and cultural aspects could generate enough awe and curiosity in the teachers as 
well as learners. Being a four-country intercultural learning material, content that could 
att ract young learners is presented here. Learning about Cashew and learning through it 
provides a fl exibility, both in terms of methods, acti viti es and teaching-learning materi-
als. And with inclusivity on the top of the mind, the content and acti viti es, we hope would 
meet the needs of all children, parti cularly those who face barriers to learning. 

The ESD Expert Net and bezev are very thankful to the authors who contributed to 
this important project on inclusive Educati on for Sustainable Development. Our sincere 
appreciati on to the following peers: Melanie Bartz, Dr. Erach Bharucha,  Rajeswari N. Go-
rana, Sujeet Kumar Dongre, Stefy Gracias, Dr. Thomas Hoff mann, Anja Kaschek, Norma A. 
Marti ns, Katharina Merz, Benedicta Miranda, Katarina Roncevic, Valentyna Stokoz, Shivam 
Trivedi,  Dr. C. J. Vlachos, Kim Ward, Ulrike Westerbarkey und Christi ne Westermeier. 
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CASHEW:  
A Resource for Inclusive 
Education in ESD 
Curriculum Settings 
“Everyone has a Right to Education”, asserts universal declaration of Human rights 
1948. All children have the same rights, regardless of gender, religion, disablitiy, so-
cio-economic backgrounds or skin color etc. Education is important because, “there 
is no freedom without choice, and there is no choice without knowledge” (Cardozo 
2000:104). This explains why education is a fundamental right. The importance of 
education and learning are much recognized in the discourses of human develop-
ment; and environment and development. 

In India, the Right to Education Act 2009 ensures education to all children irre-
spective of their caste, class, gender, religion, ability, and so on. This stands as a tes-
timony to build an inclusive society. Educational policies of the country are inclusive 
in letter but have a long way to go in spirit to achieve inclusivity. 

Coming to Environmental Education (EE), the Supreme Court, in 1991 ruled
that EE should be compulsory in the formal education system and thus has been 
integrated in accordance and  provides a basis for Education for Sustainable Devel-
opment (ESD). The National Curriculum Framework (NCF) 2005 embodies the inte-
gration and values-based orientation for ESD. 
While these measures have helped in integrating EE to a great extent in the curricu-
lum, it is still quite peripheral in special needs and inclusive education (Inclusivity 
as a philosophy needs to be understood and is still in its infancy stage). There are as 
many input (infrastructure, teachers, teaching-learning material etc) challenges as 
there are process challenges – pedagogy curriculum and attitudes – both of which 
play a critical role in achieving inclusivity. Over and above this, teacher preparation 
is essential aspect to work on the process aspects of inclusivity. 
In general, and in the context of inclusivity, education must be joyful and support 
all children to succeed. Content and methodology adopted by schools are crucial 
to achieve inclusivity.  
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Inclusive education strives to address the learning needs of all children and avoids 
any kind of exclusion. To achieve this, there is a need to design suitable curriculum, 
train and orient teachers, provide suitable teaching learning materials. EE/ESD is 
a highly suitable area for inclusivity due to the fact that it lends the much needed 
flexibility to the curriculum and emanates from the environmental, social, cultural 
and economic realities of the people, it can be empowering for the learners. 

The Cashew project is a four-country project. All the four countries have an in-
teresting linkage to the Cashew (Germany being a big consumer while India, Mexico 
and South Africa  being producers of the Cashew). This makes the Cashew a familiar 
food item. 

The project follows the strategy of placing the teacher in a key position and sup-
porting her/him with interesting and relevant resource material. One of the stron-
gest measures to ensure EE is in creating a cadre of teachers committed to EE/ESD. 
They can prove to be a building block for widening the mandate of education to in-
clude EE and ESD. Wilke et al 1987, stated that: the key to successful environmental 
education is the classroom teacher. 

The Cashew Project has also involved teachers working with Learners with spe-
cial needs, such as hard-of-hearing, deaf-, blind-, sighted learners as well cognition 
and complexity to ensure that resource material is designed to suit inclusivity objec-
tives and achieve the pursuit of ESD. Cashew is the opportunity for ESD! The inspir-
ing words of Chico Mendes (Brazilian Rubber tappers’ leader and environmentalist), 

“At first I thought I was fighting to save rubber trees, then I thought I was fighting to 
save Amazon rain forest. Now I realize I am fighting for humanity.”

These words help us to understand why we chose Cashew as the theme of our 
programme. At first it looks like we are learning about the cashew itself. Then we 
know we are learning about environmental, social, economical, political and cultur-
al aspects of cashew in four countries. Finally, Cashew is a means for teaching and 
learning ESD with a focus on inclusivity. Teachers in this project group, found this 
strategy useful to leverage content for learning.

Living in a modern globalising world

The Cashew ESD modules are orientated within the globalising experiences of 
teachers and learners in a changing world. Hoffmann (2017) noted that:

“Our everyday life is highly globalized. We may wake up with an alarm manufactured in 
the Far East, and continue the day reading the news feeds on our smartphones designed in 
the US but produced in China or Taiwan. There is a big chance that the clothes we wear are 
‘made in Bangladesh’, Vietnam or China. Any delicacies we enjoy in our breakfast may come 
from Europe and beyond, and we may drive or be driven in an Asian small car to work. In a 
similar way, the day is beginning for millions of people around of the world. This perspective 
on relevant learning in relation to learner life experience, prior knowledge and purpose, can 
be activated using tools of the Sustainable Development Goals (SDGs) to contemplate what 
might be necessary for modern globalising societies to transition to future sustainability.“

Conspicuous
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The Sustainable Development Goals as a roadmap to future sustainability

The Sustainable Development Goals as 
a roadmap to future sustainability

Education for Sustainable Development (ESD) has be-
come a rapidly expanding and integrating field since 
its emergence as a global education focus concerned 
with future sustainability. The Cashew modules were 
developed as an adaptable collection of ESD materials 
for inclusive education. They are designed for ESD as 
a participatory process of learning-led change where 
one now finds reference to sustainability competenc-
es, learning objectives and outcomes for achieving the 
SDGs. 

Subtle differences in education narratives related 
to the SDGs refer to competences, capabilities and 
learning objectives or outcomes for the planning of 
learning programmes to develop competences in the 
expanding contexts of ESD.  

Developing ESD competences 

Today, competence approaches to ESD are found in both school curriculum and 
community contexts, and are commonly informed by the UNESCO 2030 Agenda for 
Education. A strengthening of ESD emerged with Agenda 2030 and the formalising 
of the SDGs (UNESCO, 2017) which are now guiding training programmes where 
sustainability competences are being specified and assessed as learning outcomes. 
Similarly, in civic/community learning initiatives, situated competence can be 
mapped out as desired capabilities that participants might hope to achieve through 
participatory and collaborative processes of transformative learning in response to 
local sustainability concerns. 

Competence in ESD refers to the knowledge, dispositions and a capacity to act 
together in ways that enable participants to recognise concerns, assess value and 
act on emerging matters of concern (Schreiber & Siege, 2016, p. 91). Useful sets of 
competencies were specified by de Haan (2010), Wiek et al. (2011) and Rieckmann 
(2012). These works reflect the successive and expanding specification of compe-
tences to inform how ESD could be developed to produce the sustainable futures 
that we want. 

The competences specified for future sustainability include:
00 Systems thinking competency 
00 Anticipatory competency 
00 Normative competency
00 Strategic competency 
00 Collaboration competency
00 Critical thinking competency
00 Self-awareness competency
00 Integrated problem-solving competency (UNESCO, 2017 p. 10).

Figure 1: The Cashew modules 
– an adaptable collection  
of ESD materials for inclusive 
education
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Irmeli Halinen (2017) has mapped out a set of transversal curriculum competences 
in relation to learning for future sustainability and global citizenship in a UNESCO 
Finnish case study of ESD in basic education (See Figure 2).   

Transversal competences have been identified as futures-orientated competences 
for learners to develop in relation to local and wider sustainability concerns. 
Halinen noted how a cross-cutting ESD orientated curriculum can enable teachers 
to develop curriculum programmes where: 

“Each subject builds students’ transversal competencies through the concepts, content and 
methods typical of that discipline. The process of developing competence is influenced not 
only by subject content that students study, but also, and especially, by how they work and 
by the nature of the interaction between the learner and the environment. The feedback 
that students receive, along with the guidance and support for learning, influence their at-
titudes, motivation and willingness to act.” (Halinen, 2017, p.27)

Here, each teacher can work with the SDGs on sustainability concerns in a specific 
subject field or in a multidisciplinary programme set out to develop subject learn-
ing competences alongside the wider, transversal competences for future sustain-
ability specified for ESD curriculum planning in the above diagram. Halinen noted 
how:
“Multidisciplinary learning modules and competence development do not mean abolishing 
school subjects. Rather, the role of subjects is changing, and much more cooperation among 
subjects is needed.” (p. 31)

The UNESCO (2017) text on learning objectives is also useful for relating the SDGs 
to transversal, multifunctional and context-independent competences for future 
sustainability that are useful for framing ESD in curriculum settings. 

Figure 2: Transversal  
competencies in basic  
education in Finland  
(Halinen, 2017)

Conspicuous
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An inclusive multidisciplinary curriculum with cashews

An inclusive multidisciplinary curriculum with cashews

The inclusive curriculum rationale for school subject orientated, multidisciplinary 
learning processes resonates with competency perspectives used by Hoffmann 
(2017) in framing the Cashew learning activities. These invite teachers and learn-
ers to work with and adapt the modules to begin to develop ESD competences as 
capabilities for future sustainability. The modules provide educators with stimulat-
ing cognitive content, challenging social-emotional focus areas as well as practical 
learning-to-change actions towards future sustainability and social justice.

The cashew materials for ESD by bezev (Disability and Development Coopera-
tion) and the ESD Expert Net are presented as an adaptable resource for inclusive 
education and for the planning of diverse subject-centred curriculum programmes 
in the partnering countries (Germany, Mexico, India and South Africa) of the ESD 
Expert Net. 

The Cashew materials were primarily developed for inclusive education in 
Grades 8-10 but the scope, scale and level of the activities can be adapted for in-
clusive use in multigrade classrooms as well as for selective use in earlier grades. 

The modular topics are reflected in a graphic that relates many of the dimen-
sions of cashews that have become a modern snack food for the rich. The materials 
can be used in ESD programmes in different subject areas to probe social-ecological 
and social justice concerns related to World Trade, Climate Change and Fair Trade, 
for example. Added to this, the open modular structure reflected in the graphic 
invites learners to acquire knowledge and explore (recognise and assess) many 
dimensions of the Botany, History, Cultivation and the Politics of cashews. 

The complexities within the modules build learner knowledge, perspectives 
and competences in collaborative deliberation. Here, the ‘mystery method’ chal-
lenges and invites learners to grapple with and deliberate the complex realities of 
global ESD concerns in relation to cashew production, trade and consumption.

The strength of the cashew modules resides in how they are both open-ended 
explorations and adaptive to use in inclusive ways in diverse school subjects and in 
multi-disciplinary learning contexts.  

Figure 3: The ‘Mystery Method‘ 
for exploring cashews
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Learning with cashews to recognise concerns, assess value 
and act for future sustainability

In the planning of collaborative learning-led change in curriculum settings, the goals 
of education are represented in cross-cutting competences that enable participants 
to recognise concerns and to assess these so as to take action towards desirable 
states of future sustainability for humanity as a whole. The specified competence 
categories and the embedded progression here (recognition, assessment and 
realising action) are useful in curriculum planning for engaging participants in 
learning-led change. A competences approach to the curriculum allows learning 
programmes like the cashew modules to be designed so as to: 
00 include specified cognitive (knowledge) dimensions where learners come to 

recognise (know and understand) local concerns; 
00 support the activation of the social-emotional capabilities for assessing 

(feeling and relevance) of these in their context; and 
00 enable behavioural responses in learners as citizens through a developing 

capability to act (do) towards producing more sustainable futures. 

Planning action learning with the cashew modules 

The interlinked progression for learning in the cashew modules, includes:
00 recognising what is known; 
00 assessing its felt importance;  
00 activating a creative capacity to act. 

Here a central ESD tenet for participants to recognise things as meaningful and to 
assess these in relation to shared concerns so as to be willing to act, is reflected in 
the principle that:
“The method which people use in acquiring knowledge is functionally interdependent with, 
and thus inseparable from, the substance of the knowledge they possess, and especially 
from their basic image of the world.” (Elias, 1978, p. 64)

The schematic for 5T action learning maps (see Figure 4) shows how learning in-
teractions with the cashew modules can be built around learner experiences and 
prior knowledge interests in a nurturing school environment that supports the ac-
quisition of subject knowledge (concepts) and deliberative learning that can enable 
teachers and learners working together to create the school environment and key 
aspects of the futures they want.

As a simplified planning framework, the 5Ts of action learning remind us to sup-
port learners to Tune-in to nexus matters of concern. In the cashew modules, the 
concerns can be built up as work with the materials progresses with developing Talk 
and Thinking as well as practical Touch and discussions on how it is possible to Take 
action to change things for the better (safer, more just and sustainable futures that 
we can imagine together). As with all environment and sustainability work in the 
curriculum, one of the key focus areas for action experience is the whole school. 

Conspicuous
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Figure 4: The 5Ts of Action 
Learning
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Integrating cashews in a whole school approach

A Whole School development approach to ESD can enhance the start-up experi-
ences and spark the interests of the learners and these can be taken up into the ca-
shew learning modules. Here the interplay of ESD learning objectives and content 
specified with learners and within the curriculum subjects can support learning. In 
this way, a subject-based multi-disciplinary study can produce expanded cognitive 
development, social-emotional learning and positive actions in relation to the de-
sired goal of future sustainability. 

 Note how the experiences and interests of the learners are the starting point 
in the cultural contexts of the school and how the objectives and content are fed 
into the learning materials and processes alongside a complementary concern for 
actualising specified transversal competencies for future sustainability.
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How the cashew modules can be selected 
and adapted for inclusive learning

Curriculum processes such as these are evident in how the history, botany, world 
trade and politics modules on cashews can be used to build knowledge around 
patterns of cashew cultivation and the nutritional snack foods that are primarily the 
food of the rich in wealthy countries. 

Accumulating knowledge begins to play out complex global concerns in relation 
to fairness in world trade and the possible impact of impending climate change on 
cashews as a global crop. The open-ended and multi-disciplinary structure of the 
learning modules allows learners to accumulate knowledge that they can use to 
deliberate some of the complex dimensions of cashew production and consumption. 

Here, there are no clear-cut answers or points of agreement without the mystery 
method for grappling with and deliberating some of the complexity together. The 
cashew questions remain open and the mystery method is a useful way for learners 
to deliberate their way towards the systems thinking, critical perspectives and 
integrated problem solving competences necessary for participants to be able to 
realise aspects of the futures that they want.

Working with and from the SDGs, the cashew curriculum modules have been 
developed as an open resource for inclusive education. Here the concept of 
inclusion seeks to provide for the learning requirements of all learners of diverse 
abilities.  
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