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What is a prejudice??

Prejudices are hasty rendered 
judgments or opinions that 
people have about other 
people, a group of people 
or a situation made without 
rechecking these judgments or 
opinions. Prejudices have little 
relation to someone’s own 
experiences. 

Prejudices are always con-
nected with feelings, mostly 
negative feelings, against those 
people/ this group of people/ 
this situation.

Because of this connection bet-
ween prejudices and feelings, 
it is complicated to remove 
them.

What is the role of 
prejudices??

The use of prejudices makes 
it easy for people to orient 
themselves in their environ-
ment and in contact with 
other people. For example, 
by using different prejudices, 
people can categorise new 
persons or new situations. 

Prejudices create social affilia-
tion to a group of people or a 
society. 

Example 

Sam thinks that a lot of people 
have the same prejudices as 
he has. Therefore, he feels like 
being a part of this group of 
people with these prejudices. 
The outcome of this is a corpo-
rate feeling. At the same time, 
Sam and his group establish a 
border between themselves 
and the people/group of peop-
le they have prejudices against.

Prejudices define a distance 
to other people or situations. 
People disallow physical or 
social closeness and don’t 
want to confront themselves 
and their perception of the 
world with the unknown. The 
correctness of one’s own opini-
on about the world is thus not 
a subject of flexibility.

Back to the example: Sam 
likes playing football. Friends 
of Sam told him that the two 
new young siblings in the 
neighbourhood are unfriendly 
because they don’t want to 
play football. Sam believes his 
friends although neither he 
nor his friends ever asked the 
two youngsters why they don’t 
play football. Sam doesn’t say 
anything and avoids dealing 
with them. In secret, he ima-
gines the two youngsters do 
another kind of sport, that he 
could enjoy as well or maybe 
even more than football. He is 
afraid of losing his friends if he 
got to know the other two.

It depends on the social  
context in which someone 
grows up, how this person 
values or judges other persons 
or situations.

Reduction of prejudices

Prejudices can be reduced or 
avoided when people/groups 
of people get to know each 
other and, for example, work 
together for one aim. 
Getting to know each other 
and being reliant on other 
group members creates new 
connections and new know-
ledge. In the end, it leads to a 
re-evaluation of the people/
group of people one had preju-
dices against.

Difference between prejudice 
and stereotype

Stereotypes help people to  
orientate themselves in the world. 
They makes it easier to deal with 
situations, people and groups 
of people by characterising and 
categorising them. 

For example, the definition of  
a group of people can be  
variable. Stereotypes can be 
linked to: ethnic groupings,  
nationality, social status, 
political attitude, religious 

conviction, sexual orientation, 
occupational orientation, skin 
colour etc.
Stereotypes always include a 
judgement, usually a negative 
judgement against people, 
which leads to  a generalisation 
of a whole group of people. 
There is also a connection 
between stereotypes and an 
assumed universal knowledge 
about a group of people.  
Prejudices focus on the  
emotional level.
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A Global Learning Challenge Mystery

Mystery Method: Cashew Stories

Jayashree loves the sweet, but also slightly acidic taste of the fresh cashew apples. 
In March or April, they turn bright red which means that they are ripe and ready 
to be harvested. Jayashree lives in Goa, in India, and when it is time to harvest the 
cashews here, she has to work particularly hard. After harvesting they have to sort 
and sell the dried cashews to the factories. Now that she is 14-years old, she has to 
work with her mother and two older sisters in the local cashew factory. Jayashree 
would like to go to school, but she has to help her family to earn money from the 
cashews.

During the weekend, Laura wants to celebrate her 15th birthday with her friends. 
At the supermarket, she is looking for very special party snacks. Some time ago, her 
parents bought some very delicious nuts and she is now looking for the same nuts. 
She remembers that her mother said that these were not nuts, but were actually 
kernels. She has no idea what the difference is. She cannot remember the name 
but knows that the name starts with the letter “c”… “caso” or something like that. 
Laura looks carefully at all the nuts on the shelf and finally, she finds the right pack…
“cashews”. That was exactly what she was looking for but they are very expensive – 
R60 for the packet. Then she sees cashews in a can for R22. She thinks about it and 
chooses the cheaper one and goes to the cashier to pay.

Aleeke lives in Ubombo, which is a village in the east of South Africa. When his 
Uncle Pakka comes to visit from Mozambique, he always has exciting stories to tell 
Aleeke. This time Uncle Pakka told Aleeke that a long time ago many farmers in 
Mozambique planted cashew trees, because their fruits could be sold. “That would 
be something for you to do here in South Africa, because the climate and the soil 
in South Africa are very similar to the south of Mozambique.” said Uncle Pakka. 
This gave Aleeke an idea… if we could grow cashews, my siblings and I could go to 
school. Aleeke was very excited and said to his father, “Let‘s plant cashew trees! 
That could be our solution!”

Ernesto’s father knows about his curiosity and interest in fancy foods and has there-
fore decided to buy this special gift. “These are ‘Nuez de la India’ (‘Indian Nuts’)”, 
explains Ernesto‘s father, as he pulls a small can of cashews from his pocket.“This 
Nuez de la India did not exist here before. They are “commerciado justo” which 
means “fair traded“. This means that farmers in India, Africa and Mexico also re-
ceive much more for their harvest. Ernesto is enthusiastic, because the kernels 
taste great, so he wants to know more about these interesting shaped kernels or 
nuts.

Because Laura has decided in the supermarket to go for the cheap and Ernesto‘s 
father for the expensive cashews, Jayashree cannot go to school and Aleeke‘s 
family has more hope for a better future. Is it like that????
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  1: Mystery Method – Cards 

CC

Group 1:
The number of the cards is reduced to 19 cards. 
Important words are marked.
There is an alternative task available. Learners 
assign images to the corresponding cards.

Group 2:
The content and the number of the cards is 
reduced to 14 cards.
There is an alternative task available. Learners 
assign images to the corresponding cards.

Group 3:
Learners use the Alternative task for Group 3.  
The content and the number of the cards is  
reduced to eight cards.
Learners assign images to the corresponding 
cards.

D/HoH

Hard of hearing learners or deaf learners can also 
make use of the different levels of difficulty (adap-
tions cognitive) with less complex wording. Due to 
their communication restrictions, they might not 
have the same vocabulary as hearing learners.

VP

The mystery cards are available on the CD-ROM 
and in braille in the material box.

A description of the diagrams on the cards would 
be helpful. The map of South Africa is available in 
an adapted version.

Material

 Audio Mystery Story
 Mystery cards
 Adapted map “South Africa”

 Mystery Cards
 Mystery Cards in Braille
 Adapted map “South Africa”

  2: Questions about Questions

CC

This worksheet has to be adapted individually to the 
learners and their knowledge about the contents.
Questions can be collected in class before or after-
wards.

Cashew Stories

CC

Learners use the basic version of the cashew stories.

D/HoH

The teacher should decide individually which version 
of the story, basic or complex, is the best to use for 
the learners.

VP

The educator should decide individually which ver-
sion of the story, basic or complex, is the best to use 
for the learners.

Central questions for the teachers to the learners:
00 How do you interpret the stories on the different 

mystery-cards?
00 At which points in the stories can you find hidden 

prejudices and stereotypes?
00 What is ‘normal’ for you? What is unusual, not 

normal, strange for you?
00 From which point of view/ position in society are 

the stories told?

The class can be divided in groups. Every group 
gets the mystery-cards or a selection of them. The 
learners work with the mystery-stories on the cards, 
however not from the perspective of trade and econo-
my. They read between the lines and are attentive for 
implicit statements in the stories. The learners exam-
ine their own prejudices and stereotypes, try to for-
mulate them and make them visible (e.g.: My preju-
dice against Mexicans is…).

Blind learners 
Blind learners need a short description of the cards 

which will be used in this practice.

Methodical and didactic guide

The mystery method can be used in many different 
ways. However, given the complexity of global 
economic links, it should not be used as a starting 
point into the teaching unit. Use other worksheets 
such as “What is it?” or “What Are We Snacking On?” 
to stimulate the curiosity of the learners. 

The mystery method can be used in a very complex 
form with all 24 information cards or in a simpler form 
with only 16 cards. It is usually more appropriate to 
use the mystery at the end of the lesson, if the learners 
are already familiar with some of the facts surrounding 
the cashew and can now deliberate some of the 
complexities across the global contexts.

(Postmethod) 
Methodological and didactic guide

After the implementation of the mystery method, it is 
important to relate the topics of prejudices and ste-
reotypes described at the beginning of the module to 
the different stories within the mystery.
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